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Abstract 

The paper provides an insight into the use of foreign language strategies of 

pupils with general intellectual giftedness and pupils in traditional classes. 

There is quite a unique form of educating gifted children in Slovakia, which 

provides primary and lower secondary education in segregated special 

classes. Teaching English as a foreign language to gifted children has its 

specifics, which are briefly discussed. The main focus of this paper is the 

analyses of foreign language strategies use of gifted pupils and regular 

pupils in traditional classes at primary education. Young learners´ language 

strategies use survey was used and it is based on communicative skills, 

which include the receptive skills of listening and reading, the productive 

skills of speaking and writing, and also strategies that cut across all four 

skill areas, such as vocabulary and translation strategies. 
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Notion of General Intellectual Giftedness 

There are many theories on the origin of giftedness, whether it is a matter of 

nature or nurture. The nature supporters believe that native abilities and 

heritability account for as much as 80 % of intelligence. They claim that 

genetics play an important role in giftedness, but it is not immune against 

experience, which can influence the development of the gifted (Gottfredson, 

2011).  The supporters of nurture claim that main key to success is effort, 

which can be influenced by intelligence.  

According to Gagné (1985: 104) “giftedness designates the possession and 

use of untrained and spontaneously expressed superior natural abilities 

(called aptitudes or gifts) in at least one ability domain, to a degree that 

places an individual at least among the top 10% of his or her age peers.” 

Natural abilities include intellectual, creative, socioaffective and 

sensorimotor gifts. These gifts can be easier observed in young children 

because they have not been influenced much by environment and 

schooling. 

In Slovakia, Laznibatova (2007, 2012) defines giftedness as an exceptional 

general intellectual ability. Gifted individuals’ high potentials can be 

identified by reliable diagnostic methods. Gifted children exhibit high level 

of general intellectual abilities, IQ higher than 130, specific academic 

predispositions and creative thinking. Gifted children represent the top ten 

per cent of population, where genetic predispositions together with easy 

approach, natural behaviour and speed of learning are important factors. 

Laznibatova (ibid.) adds that every gifted individual is unique and the 
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population of the gifted does not form a homogenous group. Gifted 

individuals are a diverse group with various foundations and conditions for 

development. This diversity influences the process of development, which 

emerges in various levels and areas of giftedness.  

Silverman (2012) views giftedness as a psychological reality, which can be 

observed in young children and documented on measures of general 

intelligence. Characteristics such as abstract thought, excellent memory, 

good reasoning, fast learning, creative imagination, insightfulness, 

compassion, perfectionism, intensity, curiosity, long attention span, etc. can 

be recognized as common traits of gifted children. Also one of the most 

influential scholars on giftedness, Renzulli (1977) believed that intellect is 

the fundamental feature of giftedness.  

The best known and most popular IQ test is the Stanford-Binet Intelligence 

Scale test. It measures five factors of cognitive ability: fluid reasoning, 

knowledge, quantitative reasoning, visual-spatial processing and working 

memory (Laznibatova, 2007). Today, there are various kinds of IQ tests 

including visual, verbal (based on abstract reasoning problems), 

vocabulary, arithmetic, general knowledge, etc. items. Many gifted 

education programs around the world set as a minimum criterion an IQ 

score of 130 for recognizing children as gifted. 

Development of cognitive and meta-cognitive processes should be one of 

the most important features of gifted education. Meta-cognition is in fact 

knowing own cognitive capacity. It influences self-regulation and that has 

an effect on learning processes. Achieving management of thinking is a 

feature proving intellectual development. Meta-cognition can be also 

understood as intrapersonal intelligence (Duchovicova, 2007, 2009, 2010). 

Fisher (2004) believes that meta-cognition is the most important feature of 

intelligence, because it influences other forms of intelligence (logic-

mathematical, verbal, special, physical, musical, interpersonal). 

Some of the best indicators of identification of gifted children are high 

language abilities of small children. They can speak fluently in their native 

language in a very early age and they show interest in listening to texts, 

repeating what has been read, correcting or completing texts (Johnsen, 

2011). Gifted children can often read before entering primary school.  

Foreign language learning abilities are a specific part of language 

giftedness. Language giftedness is represented by differentiation and 

imitation of language phonemes, ability to remember foreign words and 

phrases, differentiate morphological specifications, generalize grammatical 

and lexical specifications of a particular language (Duchovicova, 2007, 

2009, 2010). However, there are different opinions on special foreign 

language abilities - some scholars believe that they are dependent on 

intelligence; some claim that language abilities are independent or even 

non-existent. Teaching foreign languages supporting higher cognitive 

abilities is studied by Klimova (2015), who is implementing smart 

technologies, Vesela (2010), who is developing foreign languages through 

creative writing and suggests special group and individual activities for 

gifted learners.  
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In Slovakia, there is quite a unique system of educating children with 

general intellectual giftedness. Pupils are either integrated in regular classes 

or they are educated in segregated special classes. Segregated education has 

been in existence for more than 20 years. Nowsadays, there are 28 schools 

in Slovakia that offer segregated education for gifted children (Laznibatova, 

1996, 1998, 2001, 2008; Dockal 2005). A School act 245/2008 § 2 letter j) 

and q) specifies gifted children (pupils) as children with specific 

educational needs. Children with special educational needs have to be 

identified by centres of pedagogical-psychological advisory services. Apart 

from the minimum requirements set in the national curriculum, there are 

certain modifications concerning the contents (enriching, additional and 

widening contents, additional books, elaboration of projects, etc.) 

(VÚDPaP, 2009). There are two foreign languages recommended in gifted 

education in Slovakia. English is the first foreign language taught from the 

first grade of primary school. There are not any specific recommendations 

in the curriculum concerning teaching foreign languages to gifted children. 

Based on research done by Reid (2014) pupils quickly lose interest when 

traditional approach is used. Pupils enjoyed demanding activities requiring 

logical thinking, deduction, counting and quick responses. With the issue of 

foreign language teaching and plurilingualism in special needs education 

can be found in publications by Bírová (2013) and Kovacikova (2015). 

With this research we tried to find out and analyse which foreign language 

strategies gifted primary school pupils use when learning English in 

comparison to learners in traditional classes.  

 

Language Learning Strategies and Variables Affecting Language 

Learning Strategies 
One of the best known definitions of learning strategies was formulated by 

Oxford (1990: 8) who states that “learning strategies are specific actions 

taken by the learner to make learning easier, faster, more enjoyable, more 

self-directed, more effective, and more transferable to new situations”. 

According to O’Malley and Chamot (1990: 78-9) “language learning 

strategies are applied by language learners as a means to acquire and to 

use information that learners have acquired, stored or recalled, and can 

also promote autonomous learning”. The more recent definition of the term 

learning strategy asserts that “learning strategies are targeted cognitive 

operations aimed at preserving the cognition and are potentially conscious 

and controlled activities, which should help learners to manage a learning 

task” (Hasselhorn & Labuhn, 2010: 73).  

An important part of the descriptive research on language learner strategies 

has been the linking of self-reported strategy use with factors which 

influence learners using language learning strategies. Language learners use 

specific strategies depending on their age, sex, attitude, aptitude, learning 

stage, task requirements, teacher expectation, learning styles, individual 

differences, motivation, cultural differences, beliefs about language 

learning, and language proficiency, etc. (Rubin, 1975; Bialystok, 1979; 

Abraham & Vann, 1987; Oxford, 1989; Oxford & Nyikos 1989; Chamot & 

Kupper 1989; Ehrman and Oxford, 1995; Horvathova 2013a, 2013b).  



 

 
Slavonic Pedagogical Studies Journal, ISSN 1339-8660, Volume 5 Issue 2, September 2016 

406 

However, we have not come across any research which would focus on 

examining the relationship between the language learning strategy use and 

gifted children. Only Rubin (1975) focused on observation of “successful 

language learners”, and concluded that the characteristics of good language 

learners are: to be a willing and accurate guesser, to have a strong drive to 

communicate, to learn from communication, to be uninhibited and willing 

to make mistakes, to pay attention to form by looking for patterns, to take 

advantage of every opportunity to practise, to monitor the speech of 

themselves and others, and to focus on meaning. Based on this notion we 

have decided to find out more about the foreign language strategy use of 

gifted learners in comparison to learners in regular classes.  

 

Classification of Language Learning Strategies 

For the purpose of this study a classification of language learning strategies 

is important as a starting point for the analysis procedure. Almost two 

dozen strategy classification systems have been established respecting 

different criteria. According to Cohen and Weaver (2005) three primary 

and several secondary classification schemes, which have overlapping 

character, can be applied to language learning strategies. Mainly, the 

primary strategy schemes (goal-based, skills-based and function-based) can 

help both teachers and learners understand the support roles of language 

learning strategies. To make the overview of the used strategies transparent, 

only two primary classification schemes of strategies are reflected in this 

article: skills-based and function-based one.  

 

Classifying Strategies by Language Skills and Language Systems 

According to Cohen and Weaver (2005: 33-37) and CEFR (2011: 63-87) 

strategies can be classified by skill area, which includes the receptive skills 

of listening and reading and the productive skills of speaking and writing.  

Receptive strategies - aural reception (listening) and visual reception 

(reading) - involve identifying the context and knowledge of the world 

relevant to it, activating in the process what are thought to be appropriate 

schemata. Productive strategies - oral production (speaking) and written 

production (writing) - involve mobilising resources, balancing between 

different competences, exploiting strengths and underplaying weaknesses in 

order to match the available potential to the nature of the task. 

There are also language system strategies that cut across all four skill areas, 

such as vocabulary or grammar learning. Learners need to learn new words 

or new grammar structures to be able to understand them when they hear 

them, while others are needed for speaking or writing. 

 

Classifying Strategies by Function 

Oxford (1990) states that strategies can be classified into six functional 

groups: cognitive, metacognitive, memory, compensation, affective and 

social strategies. These six broad strategies include nineteen strategy sets 

with a further sixty-two specific strategies. 
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Cognitive strategies cover many of the processes or mental manipulations 

that learners go through in both learning the target language (e.g., 

identification, grouping, retention, and storage of language material) and in 

using it (e.g., retrieval of language material, rehearsal, and comprehension 

or production of words, phrases, and other elements of the target language). 

Repetition, resourcing, translation, grouping, note taking, deduction, 

recombination, imagery, auditory representation, key word, 

contextualization, elaboration, transfer, inferencing are among the most 

important cognitive strategies (Chamot 1987; Oxford 1990).  

Metacognitive strategies allow learners to control their language learning 

by planning what they will do, checking how it is going, and then 

evaluating their performance on a given task. Advance organizers, directed 

attention, selective attention, self-management, functional planning, self-

monitoring, delayed production, self-evaluation are among the most 

important metacognitive strategies. (ibid.) 

Memory strategies help language learners to store verbal material and 

retrieve it when needed for communication Oxford (1990).  

Compensation strategies enable the learners to use the new language 

despite limitation in knowledge. They are intended to make up for an 

inadequate repertoire of grammar and vocabulary Oxford (ibid). The last 

two groups - affective and social strategies – are described briefly, but they 

are not considered in the following analysis.  

Affective strategies help students regulate their emotions, motivation, and 

attitudes and are often used to reduce anxiety and provide self-

encouragement. The most common affective strategies are: lowering your 

anxiety, encouraging yourself, taking your emotional temperature (Chamot 

1987; Oxford 1990). 

Social strategies involve learners’ choices to interact with other learners 

and native speakers, such as asking questions to clarify social roles and 

relationships, asking for an explanation or verification, cooperating with 

others in order to complete tasks and empathising with others (ibid.). 

 

Methodology of the Research 

Data for the study were gathered through the standardised quantitative 

instrument. The survey was conducted by using a self-reporting measure - a 

strategy inventory which represents typical example of ordinal variables. 

The inventory is structured according to the skills-based approach. 

 

Research Aims  

The small-scale pilot study research focused on foreign language learning 

strategies use of gifted primary school pupils in comparison to learners in 

traditional classes. The aim was: 

 

1. to investigate which learning strategies gifted pupils use and which are 

most frequent. 

2. to explore, analyse, understand and compare the use of foreign 

language learning strategies of gifted pupils’ and regular pupils in 

traditional classes. 
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Sampling and Research Subjects 

We opted for a non-probability (convenience) sampling targeted at a 

particular group. The research conducted for the purposes of this study is 

small-scale research. The inventory was administered to 26 fourth grade 

primary school pupils with general intellectual giftedness and to 18 fourth 

grade primary school pupils in traditional class. The 26 pupils attend 

special segregated classes for gifted children in Nitra - Slovakia. The 

researcher was a university lecturer with rich experience in teaching 

English. She spent six months teaching, assisting and observing the gifted 

and regular pupils. When filling the inventory, the researcher spent one 

hour going thoroughly with pupils through the inventory. Participants rated 

the extent to which the statements in the questionnaire described their 

actual use of each strategy. All 44 inventories were completed correctly and 

could be submitted to quantitative processing.  

 

Data Collection Instrument 

Oxford’s (1990) classification of language learning strategies lays the 

fundamentals of the Young Learners’ Language Strategy Use Survey. It 

reflects the age of the learners and is intended for pupils at the end of the 

primary level. The inventory was designed by Cohen and Oxford (2002) 

and adjusted to the level appropriate to young learners’ cognitive processes. 

It was published in the book Styles and Strategies Based Instruction. A 

Teachers’ Guide (Cohen and Weaver, 2006). The range is reduced from a 

four-response category scale to three-response category scale as follows: 

Mark a plus (+) if the statement really describes you. Mark a check ( ) if the 

statement is somewhat like you. Write a minus (-) if the statement isn’t like 

you. The inventory also invites the learners to add any other strategies they 

do to think in the new language, thus making the inventory even more 

youth learner-friendly. The English version was tested with the learners of 

the 5th and 6th class in the USA. The size of the sample is not given. The 

inventory comprises of six sections - Listening strategies, Vocabulary 

strategies, Speaking strategies, Reading strategies, Writing strategies and 

Translation strategies which are broken down into seventy five items. The 

items are divided into groups according to language skills and further 

subdivided into practice strategies, production strategies, comprehension 

strategies and compensation strategies. Practice strategies involve 

strategies related to individual skills which increase learner`s exposition to 

the foreign language. Production strategies enhance the language 

production and encompass speaking and writing strategies aimed at 

language production. Comprehension strategies develop the language 

reception and contain listening and reading strategies directed at language 

comprehension. Compensation strategies enhance the language use even in 

cases of insufficient language knowledge. 

For the purpose of this study the Slovak translation of the Czech version of 

the Young Learners´ Language Strategy Use Survey was used. It contains 

sixty four brief items and uses simplified scale of yes-no responses. It 
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represents a reduced variant which respects different conditions for learning 

a foreign language (e.g. the fact that learners do not have an opportunity to 

use language in a natural environment or are not in contact with native 

speakers etc.). The inventory was translated and freely designed by 

Vlčková and Přikrylová with the permission of the authors and adjusted to 

the use in the context of Czech schools. It is named Inventory for learners 

at primary schools. Vlčková and Přikrylová provide the inventory in a 

handbook Strategie učení se cizímu jazyku:  Dotazník pro žáky (2011). Its 

purpose is to detect, what procedures pupils apply when learning a foreign 

language. The Czech version was standardized and tested with 776 learners 

of the 4th up to 9th class at 18 primary schools. The Cronbach alpha 

reliability coefficient of the adapted inventory is 0, 88. When piloting the 

Czech version of the inventory the redundant items with low reliability 

were removed and thus the reliability of the inventory was increased. 

  

Data Analysis Procedure  

The respondents` perceptions of using the foreign learning strategies were 

inspected using an inventory with closed question items. The data obtained 

through the research instrument were processed quantitatively and are 

expressed in percentage.  

 

Research Results 

This section presents the results of the inventory-based survey. The skills-

based and function-based approaches are applied to categorize the used 

strategies. According to the skills-based approach the presented results are 

grouped into six wider categories labelled as listening, vocabulary, 

speaking, reading, writing and translation strategies following the structure 

of the inventory. According to the function-based approach the items are 

related to the functions of strategies in the process of learning - memory, 

cognitive, compensation and metacognitive. For easier understanding, the 

inventory items are arranged into strategy groups, strategy sets and actual 

strategies in the following tables. The tables illustrate the percentage of 

learners` strategy preferences. Those preferences which have reached more 

than 60% are considered relevant. The Table 1 shows the overall results of 

the strategies used by gifted pupils (G) and pupils in traditional class (T) 

across skills and functions. The Table 2 displays the learners` strategy 

preferences only according to the function-based approach. The subsequent 

Tables 3-8 present an overview of the reported learning strategy use 

according to their functions. 
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Table 1 Overall strategy use across functions and skills 
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 G T G T G T G T G T 

Listening 

strategies 

- - 2 2 3 5 4 2 9 9 
 

Vocabulary 

strategies 

3 3 1 1 - - - - 4 4 

 

Speaking 

strategies 

- - 3 2 2 4 1 1 6 7 
 

Reading 

strategies 

- - 5 8 1 1 3 3 9 12 

 

Writing 

strategies 

- - 2 3 2 3 1 2 5 8 
 

Translating 

strategies 

- - 3 2 - - 1 - 4 3 

 

Total 3/8 

 

3/8 

 

16/

28 

 

18/

28 

 

8/

16  

 

13/

16  

 

10/

13 

8/1

3 

 

37/

65 

43/

65 

Percentage 37

% 

37

% 

57

% 

64

% 

50

% 

81

% 

77

% 

61

% 

57

% 

66

% 

 

 

According to the function-based approach the strategy use of the gifted 

learners and learners in regular classes is as follows. Out of eight memory 

strategies, which are all included in the vocabulary group, three strategies 

are used actively both by gifted and learners in traditional class. Gifted 

learners opted for sixteen cognitive strategies out of twenty eight whereas 

the learners in traditional class use nineteen cognitive strategies. The gifted 

learners prefer using eight compensation strategies out of sixteen. However, 

the learners in traditional classes use thirteen compensation strategies which 

represent the most frequently used strategy group. On the other hand, in the 

group of gifted learners the highest usage can be seen with the 

metacognitive strategies where ten out of thirteen are utilized. The learners 

in traditional class prefer using only eight metacognitive strategies out of 

thirteen.  

Following the skills-based approach, both groups of the learners use the 

same number of listening and vocabulary strategies. Slight difference can 

be observed with speaking and translating strategies. More relevant 

differences are observable with the use of reading and writing strategies 

where learners in traditional classes utilize three more strategies within 

each strategy group. 
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Table 2 Strategy use according to the function-based approach 
Strate

gy 

group 

Total Strategy set Total Strategy Total 

 G T  G T  G T 

 

Memo

ry 

strateg

ies 

 

 
 

37

% 

 
 

37

% 

 
Creating 

mental 

linkages 

1/3 
(33

%) 

1/3 
(33

%) 

 

Grouping - - 

Associating, 
elaborating 

1 1 

Placing new words 

into a context 

- - 

Applying 
images and 

sounds 

1/2 
(50

%) 

1/2 
(50

%) 

Using imagery 1 1 

Representing sounds 

in memory 

- - 

Reviewing 
well 

1/1 
(100

%) 

1/1 
(100

%) 

Structured reviewing 1 1 

Employing 
action 

0/1 
(0%) 

0/1  
(0%) 

Using mechanical 
techniques 

- - 

 

Cognit

ive 

strateg

ies 

 

 
 

57

% 

 
 

64

% 

 
Practicing 

8/12 
(66

%) 

8/12 
(66

%) 

Repeating and 
imitating 

4 3 

Formally practicing 

with sounds and 

writing systems 

1 2 

Practicing 

naturalistically 

3 3 

Receiving 

and sending 
messages 

4/7 

(57
%) 

6/7 

(86
%) 

Getting the idea 

quickly 

2 4 

Using resources for 

receiving and 

sending messages 

2 2 

  Analysing 

and 

reasoning 

3/4 

(75

%) 

3/4 

(75

%) 

Translating 3 3 

Creating 
structure for 

input and 

output 

1/5 
(20

%) 

1/5 
(20

%) 

Taking notes  
- 

 
- 

Summarizing 1 1 

Highlighting - - 

 

Comp

ensatio

n 

strateg

ies  

 

 

 

50

% 

 

 

81

% 

Guessing 

intelligently 

2/4 

(50

%) 

4/4 

(100

%) 

Using non-linguistic 

clues 

2 4 

 

 
Overcoming 

limitations 

6/12 

(50
%) 

9/12 

(75
%) 

Switching to the 

mother tongue 

- - 

Getting help 5 6 

Using mime or 

gesture 

- 1 

Selecting the topic - - 

Using 
circumlocution or 

synonym 

1 2 

 

Metac

ognitiv

e 

strateg

ies  

 

 
 

77

% 

 
 

61

% 

Centring 
your 

learning 

4/5 
(80

%) 

2/5 
(40

%) 

Paying attention 4 2 

Arranging 
and 

planning 

your 
learning 

5/6 
(83

%) 

4/6 
(66

%) 

Planning for a 
language task 

3 3 

Seeking practice 

opportunities 

2 1 

Evaluating 

your 

1/2 

(50

2/2 

(100

Self-monitoring 1 2 
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learning %) %) 

Total    37/6

5 

43/6

5 

 37/

65 

42/

65 

 

Based on the results the gifted learners (G) use actively 37 out of 64 

learning strategies (58%) itemised in the inventory. Broken down into 

subsections, the learners make use of 37% of the memory strategies, 57% 

of the cognitive strategies, 50% of the compensation strategies and 77% of 

the metacognitive strategies.  

The learners in traditional classes (T) apply actively 43 out of 65 learning 

strategies (66%) specified in the inventory. They use 37% of the memory 

strategies, 68% of the cognitive strategies, 81% of the compensation 

strategies and 61% of the metacognitive strategies.    

To sum up, both the gifted and learners in traditional class use the same 

amount of memory strategies. The learners in the traditional class use more 

cognitive and compensation strategies whereas the gifted learners apply 

more metacognitive strategies.  

In the subsequent tables the four basic strategy groups are subdivided into 

strategy sets and distinct strategies. To gain a deeper insight into the 

learners` strategy use, a more profound analysis of individual strategies and 

their examples is provided. 
Table 3 Memory strategies 

Strategy set  

Strategy 

 Gifted Traditi

onal 

 

Creating mental linkages 

Associating, elaborating 

16. I match the sound of the new 

word with the sound of a word I 

know. 

92% 67% 

 

Applying images and 
sounds 

Using imagery 

18. I make a picture of new words 
in my mind.  

69% 100% 

 

Reviewing well 
Structured reviewing 

22. Later I go to remind myself 
about words I learned earlier. 

77% 67% 

 

According to Oxford (1990) memory strategies help learners store and 

retrieve new information when needed for communication. They reflect 

simple principles which all involve meaning.  

Associating and elaborating means relating new language information to 

concepts already in memory, or relating one piece of information to another, 

to create associations in memory. Gifted learners clearly tend to apply this 

strategy more frequently than the learners in traditional classes; the 

difference makes 25%. 

Using imagery means relating new language information to concepts in 

memory by means of meaningful visual imagery, either in the mind or in 

the actual drawing. This strategy is obviously more preferred by the 

learners in traditional classes; the difference makes 31%.  
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Structured reviewing reflects the idea that looking at new language 

information is not enough; it must be reviewed in order to be remembered. 

The goal is being so familiar with the information that it becomes 

automatic. This strategy finds more application by gifted learners; the 

difference makes 10%.   
 

Table 4 Cognitive strategies 
Strategy set 

Strategy 

 Gifted Traditio

nal 

 

Practicing 

Practicing naturalistically 

1. I listen to the radio or songs in the 

language. 
85% 100% 

Practicing 
Practicing naturalistically 

2. I watch TV shows or videos in the 
language.  

61.5% 67% 

Practicing 

Practicing naturalistically 

34. I read for fun in the language.  85% 67% 

    

Practicing 
Repeating and imitating 

21. I go over new words several 
times at first.  

92% 100% 

Practicing 

Repeating and imitating 

23. I make the sounds of the 

language until I can say them well.  
69% 67% 

Practicing 
Repeating and imitating 

24. I imitate the way native speakers 
talk.  

77% - 

Practicing 

Repeating and imitating 

39. I read things more than once. - 89% 

Practicing 
Repeating and imitating 

57. I rewrite what I wrote to make it 
better. 

61% 87.5% 

    

Practicing 

Formally practicing with 
sounds and writing systems 

25. I say new expressions over to 

myself.  
61% 67% 

Practicing 

Formally practicing with 
sounds and writing systems 

49. If the alphabet is different, I 

practice writing it. 
- 87.5% 

    

Receiving and sending 

messages 

Getting the idea quickly 

37. I skim over a reading to get the 

main idea. 
- 78% 

Receiving and sending 

messages 
Getting the idea quickly 

38. I look for important facts.   85% 89% 

Receiving and sending 

messages 

Getting the idea quickly 

 40. I look at the pictures and what is 

under the pictures.  
92% 78% 

Receiving and sending 

messages 

Getting the idea quickly 

 41. I look at the headings. - 100% 

    

Receiving and sending 

messages  

Using resources for 
receiving and sending 

messages 

48. I use a dictionary to find the 

meaning.  

92% 75% 

Receiving and sending 

messages  
Using resources for 

receiving and sending 

54. I use a dictionary or glossary.  92% 87.5% 
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messages 

    

Analysing and reasoning 

Translating 

62. I translate when reading to make 

sure I understand it.  
77% 87.5% 

Analysing and reasoning  
Translating 

63. While I am listening to someone, 
I translate parts of what they say into 

my own language to help remember 

it.  

- 62.5% 

Analysing and reasoning 
Translating 

64. I try to understand without 
translating.  

77% 75% 

    

Creating structure for input 

and output 
Summarizing 

43. I stop to think about what I just 

read. 

61% 78% 

 

According to Oxford (1990) cognitive strategies enable learners to 

understand and produce new language. They are essential in learning new 

language and are unified by a common function: manipulation or 

transformation of the target language by the learner. The high number of 

the listed strategies suggests that this strategy group is very broad.  

The strategy sets that are according to the learners reports used in a relevant 

amount are: Practicing (practicing naturalistically, repeating and imitating, 

formally practicing with sounds and writing systems), Receiving and 

sending messages (getting the idea quickly, using resources for receiving 

and sending messages), Analysing and reasoning (translating) and Creating 

structure for input and output (summarizing). Examining each strategy 

group in more detail, the following outcomes can be observed. 

Practicing naturalistically (ibid.) is practicing the new language in realistic 

settings, e.g. participating in a conversation, reading a book or article, 

listening to a lecture, or writing a letter in the new language. Compared to 

the learners in traditional classes the gifted learners prefer the strategy 

“reading for fun in the language”, whereas the learners in traditional classes 

favour the strategies “listening to the radio or songs in the language” and 

“watching TV shows or videos in the language”. 

Repeating and imitating means saying or doing something over and over 

e.g. listening to something several times, rehearsing, imitating a native 

speaker. Formally practicing with sounds and writing systems is practicing 

in a variety of ways. The common feature of these two strategy sets is the 

non-naturalistic communicative practice. In the most cases it seems to be 

favoured by the learners in traditional classes with one exception - they do 

not imitate the way native speakers talk. On the other hand, gifted learners 

do not read things more than once and do not practice writing different 

alphabet. 

Getting the idea quickly (ibid.) means using skimming to determine the 

main idea or scanning to find specific details. This strategy helps learners 

understand rapidly what they hear or read in the new language. 

Interestingly, strategies in this strategy set seem to be applied more 

frequently by the learners in traditional classes than by the gifted learners 
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with one exception. They use less frequent the strategy “looking at the 

pictures and what is under the pictures”. 

Using resources for receiving and sending messages means using print or 

non-print resources to understand incoming messages or produce outgoing 

messages and according to the research outcomes this strategy set is used 

more frequently by the gifted pupils. 

Translating (ibid.) means using one language as the basis for understanding 

or producing another such as converting either target language expressions 

into the native language or vice versa at various levels from words and 

phrases up to whole texts. Generally, these strategies are not very desirable 

in foreign language learning and use. We would like to point out that gifted 

learners show lower tendency towards using these strategies. 

Summarizing is a strategy for making a summary of a longer written or 

spoken passage. This strategy is applied more frequently by the learners in 

traditional classes. 
 

Table  5 Compensation strategies 

Strategy set 

Strategy 

 Gifte

d 

Traditi

onal 

 

Overcoming limitations 

Getting help 

9. I ask the person to repeat.  92% 78% 

Overcoming limitations  

Getting help 

11. I ask a question.  77% 78% 

Overcoming limitations 

Getting help 

29. I ask the other person to correct 

me when I talk.  

- 67% 

Overcoming limitations 

Getting help 

30. I ask the person to help me.  100% 89% 

 

Overcoming limitations 

Getting help 

56. I ask someone to correct my 

writing. 
100% 75% 

Overcoming limitations 

Getting help 

59. I ask someone for the word or 

phrase I need.   
100% 87.5% 

    

Overcoming limitations 

Using circumlocution 

or synonym 

31. I try to say it a different way.  61% 67% 

Overcoming limitations 

Using circumlocution 

or synonym 

60. I try to write it a different way.  - 75% 

    

Overcoming limitations 

Using mime or gesture 

33. I use body language.  - 89% 

    

Guessing intelligently 

Using non-linguistic 

clues 

12. I guess the meaning from the 

person’s tone (such as angry or 

happy).  

- 89% 

Guessing intelligently 

Using non-linguistic 

clues 

13. I guess the meaning from how 

the person moves or stands.  

- 78% 

Guessing intelligently 

Using non-linguistic 

14. I guess the meaning from what 

I heard before.   
92% 78% 
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clues 

Guessing intelligently 

Using non-linguistic 

clues 

47. I guess the meaning by using 

clues from other parts of the 

passage.  

85% 100% 

  

According to Oxford (1990) compensation strategies allow learners to use 

the new language for either comprehension or production despite gaps in 

knowledge. The strategy sets that are according to the learners reports used 

in a relevant amount are: Overcoming limitations (getting help, using 

circumlocution or synonym, using mime or gesture) and Guessing 

intelligently (using non-linguistic clues). 

The strategy Getting help is used by both groups of learners. However, the 

gifted learners apply it more frequently. 

Using circumlocution or synonym (ibid.) means getting the meaning across 

by describing the concept or using a word that means the same thing and is, 

interestingly, favoured more by the learners in traditional classes. 

The same can be observed with the strategy Using mime or gesture which 

means using physical motion in a place of an expression to indicate the 

meaning. 

Using non-linguistic clues (ibid.) is using not language-based clues in order 

to guess the meaning of what is heard or read in the target language. Non-

language clues may be represented by: knowledge of context, situation, text 

structure, personal relationships, topic or general world knowledge. These 

strategies are used predominantly by the learners in traditional classes with 

the exception of the strategy “guessing the meaning from what I heard 

before”, which is applied mainly by the gifted learners. 
Table 6 Metacognitive strategies 

Strategy set 

Strategy 

 Gifte

d 

Traditi

onal 

 

Centering your learning 

Paying attention 

(guided and selective 

attention) 

3. If I hear people speaking the 

language, I listen.  
69% - 

Centering your learning  

Paying attention 

(guided and selective 

attention) 

5. I try to remember unfamiliar 

sounds I hear.  
85% 100% 

Centering your learning 

Paying attention 

(guided and selective 

attention) 

6. I listen for the important words.  85% 100% 

Centering your learning 

Paying attention 

(guided and selective 

attention) 

8. I listen for words that are 

repeated.  
77% - 
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Arranging and planning 

your learning  

Seeking practice 

opportunities 

35. I find things to read that 

interest me.  
69% - 

Arranging and planning 

your learning  

Seeking practice 

opportunities 

36. I look for things to read that 

are not too hard.  
61% 89% 

    

Arranging and planning 

your learning 

Planning for a 

language tasks 

28. I plan what I am going to say.  69% 67% 

Arranging and planning 

your learning  

Planning for a 

language tasks 

42. I think about what will come 

next in the reading.  
61% 78% 

Arranging and planning 

your learning  

Planning for a 

language tasks 

53. I plan what I am going to 

write.  

- 75% 

Arranging and planning 

your learning  

Planning for a 

language tasks 

61. I plan what I want to say or 

write in my language and then 

translate it into the new language.  

85% - 

    

Evaluating your 

learning 

Self-monitoring 

46. I check to see how much I 

understood 

- 87.5% 

Evaluating your 

learning  

Self-monitoring 

55. I read what I wrote to see if it 

is good.  
92% 100% 

 

According to Oxford (1990) metacognitive strategies allow learners to 

control their own cognition – to coordinate the learning process by using 

functions such as centering, arranging, planning and evaluating. 

Metacognitive means beyond or beside cognitive. The strategy sets that are 

according to the learners reports used in a relevant amount are: Centering 

one’s learning (paying guided and selective attention) and Arranging and 

planning one’s learning (seeking practice opportunities, planning for a 

language tasks, self-monitoring). 

Paying attention means making a decision to pay attention in general to a 

language task. The gifted learners use more strategies for paying attention 

than the learners in traditional classes who do not apply the strategies 

“listening to people speaking the language” and “listening for words that 

are repeated”. 

Seeking practice opportunities (ibid.) represents a strategy for consciously 

thinking in the new language which also provides practice opportunities. 

Both strategies in this set (“I find things to read that interest me” and I look 

for things to read that are not too hard) are used by the gifted learners, 

whereas the learners in traditional classes apply only the second strategy. 
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Planning for a language tasks means planning for the language elements 

and functions necessary for an anticipated language task or situation. The 

use of strategies within this strategy set is well balanced. Each group of 

learners uses three strategies from the set. The difference in the application 

is observable in two cases. Gifted learners do not utilize the strategy “I plan 

what I am going to write” in relevant amount, whereas the learners in 

traditional classes do not apply the strategy “I plan what I want to say or 

write in my language and then translate it into the new language” 

sufficiently.  

Self-monitoring (ibid.) means identifying errors in understanding or 

producing the new language, determining which ones are important, 

tracking the source of important errors, and trying to eliminate such errors. 

Both strategies from this set are used by the learners in the traditional 

classes very frequently, whereas the gifted learners apply only the strategy 

“reading what I wrote to see if it is good”. 

6 Interpretations of the Results 
 

It is obvious from the results in the Tables 1 and 2 that metacognitive 

strategies present the group which is used most by the gifted learners. 

According to Oxford (1900, p. 136) they are “actions which go beyond 

purely cognitive devices and which provide a way for learners to 

coordinate their own learning processes”. The learners favour mainly the 

strategy for paying attention - it means they decide in advance to pay 

attention in general to a language task and to ignore distractors or to pay 

attention to the specifics of the language. Arranging and planning the 

learning is another strategy which plays an important role for the learners. It 

is connected with planning what the learners want to say or write and with 

thinking about what will come next in the reading or listening text. The 

strategy for seeking practice opportunities, which means practicing the new 

language in naturalistic situations (authentic reading or listening) takes also 

significant part of their learning process. Evaluating one’s own learning is 

the metacognitive strategy which is employed less often - this outcome 

corresponds with the findings of other researchers according to which 

strategies for evaluating one’s own learning do not find sufficient 

application in the learning process. 

The second position is occupied by the cognitive strategies where analysing 

and reasoning represented by the strategy translation is the most common 

one. Transforming the target language predominantly by repeating, 

imitating and practicing naturalistically is also important. Repeating which 

means saying or doing something over and over, such as going over new 

vocabulary, rehearsing or imitating native speakers. Practicing the new 

language in realistic settings is done mostly by practicing the receptive 

skills listening and reading such as listening to radio, songs or watching 

films and TV shows. Over a half of the strategies for receiving and sending 

messages, which means extracting ideas by skimming or scanning to find 

specific details of interest and using print or non-print resources to 

understand incoming messages or produce outgoing messages, is used by 
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the gifted learners. However, the cognitive strategies for creating structure 

for input and output such as taking notes, summarizing and highlighting are 

applied fairly seldom. They involve writing down the main idea or specific 

points, making summaries of a longer passage and using a variety of 

emphasis techniques to focus on important information in a passage. The 

gifted learners seemingly do not need to structure the new input into 

manageable chunks.  

Compensation strategies take the third place in the hierarchy of the strategy 

use. Guessing strategies also called inferencing involve clues to guess the 

meaning when the learner does not know all the words. Good language 

learners, when confronted with unknown expressions, make educated 

guesses - a way of interpreting the data by using the immediate context, 

situation, text structure, personal relationships, general world knowledge or 

one’s own experience. The strategy group overcoming limitations is 

represented mainly by the strategy asking for help by hesitating or 

explicitly asking the person to provide the missing expression in the target 

language. Gifted learners seem to prefer strategies involving learners’ 

choices to interact with other learners and native speakers, such as asking 

questions to clarify social roles and relationships, asking for an explanation 

or verification, and cooperating with others in order to complete tasks. They 

apply these strategies to higher extent than learners in traditional classes. 

Oxford (1990) suggests that strategies like getting help may lead learners to 

gain new information about what is suitable or acceptable in the target 

language. According to her learners skilled in such strategies sometimes 

communicate better than leaners who know more target language words 

and structures. The only exception is represented by the strategy “asking 

the other person to correct one when s/he talks” which is not used by the 

gifted learners in a relevant amount. 

Considering the memory strategies approximately one third of strategies 

involved in this strategy group are used. The most prevalent is the strategy 

structured reviewing. Its purpose is being so familiar with the information 

that it becomes natural and automatic. Using imagery, a strategy belonging 

to the set applying images and sounds, is used to remember abstract words 

by associating them with a picture or a concrete object. Least common is 

the strategy group creating mental linkages which is represented by the 

strategy associating and elaborating. Its purpose is to relate language 

information to another to concepts already in memory.  

As for the learners in the traditional classes, the following order of 

importance in using the learning strategies can be observed. They show 

inclination towards using preferably compensation strategies. Within this 

strategy group, the strategy guessing intelligently by using not language-

based clues in order to guess the meaning of what is heard or read in the 

target language is used to 100%. This strategy group represents special way 

learners process new information. They interpret the data by using the 

immediate context and their own life experience. The strategy set 

overcoming limitations is applied to 75%. 

The second most frequently used strategy group are the cognitive strategies, 

same as with gifted learners. The only difference can be seen in the use of 
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the strategy set receiving and sending messages which seems to be applied 

by learners in the traditional classes more often (86%), especially extracting 

ideas by skimming or scanning to find specific details of interest. 

Metacognitive strategies take the third place in the hierarchy of the strategy 

use of the surveyed learners in traditional classes. Interestingly, the strategy 

set evaluating one’s learning by self-monitoring shows more frequent use 

(100%) than with the gifted learners (50%). This finding is in contradiction 

with the research outcomes of other scholars. In comparison, gifted learners 

favour using metacognitive strategies for centring and planning one’s 

learning by paying attention, planning for a language task and seeking 

practice opportunities. 

The last position is occupied by the memory strategies. The results in all 

memory strategy groups and strategy sets overlap completely with the data 

obtained from the gifted learners - approximately one third of strategies 

involved in this strategy group are used by the learners in the traditional 

classes. 

 

Conclusion 

Some researchers state that language learners rarely report using memory 

strategies. This statement can be confirmed also by our findings both in the 

case of the gifted pupils as well as the learners in traditional classes. Oxford 

(1990) offers two possible explanations: they either do not use memory 

strategies beyond elementary levels of language learning or they are 

unaware of employing them. Our survey outcomes support the findings 

mentioned above as both learner groups reported rather sporadic use of the 

memory strategies in all categories (37% each). 

According to Oxford (1990) the cognitive strategies are found to be the 

most popular with the language learners. We can confirm this statement. 

Based on our findings 57% of the cognitive strategies are used by gifted 

pupils and even 64% by the learners in traditional classes.  

Interestingly, according to our research the cognitive strategies are not used 

to such an extent as the metacognitive strategies by the gifted learners and 

compensation strategies by the learners in traditional classes. In the use of 

these two strategy groups the most obvious differences were found out. 

According to Oxford (1990) metacognitive strategies are extremely 

important, however, the research shows the learners use these strategies 

sporadically and without much sense of their importance. As opposed to 

several studies of foreign and second language learning which state that 

learners use metacognitive strategies less often than cognitive strategies 

(Oxford, 1990) our findings in the group of gifted learners demonstrate an 

opposite situation. 

Compensation strategies allow learners to use the new language for either 

comprehension or production despite gaps in knowledge or inadequate 

repertoire of grammar and vocabulary. The learners in traditional classes 

reported very high use of this strategy group. The possible explanation 

could be that less proficient learners need these strategies more, because 

they come across knowledge obstructions more often than skilled ones. 
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The results obtained within this small-scale pilot research cannot be 

generalized and need to be supplied by further research with more research 

subjects. We would also recommend a combination of the quantitative data 

collection with qualitative methodology (such as in-depth interviews, think-

aloud protocol, or designing tasks that are aimed at measuring the use of 

various strategies). Finally, the small-scale character of the research 

suggests the application of a case study approach in which individual 

foreign language learning strategies of single learners would be examined.  
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